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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 9 Elementsagkools (includes K-8)
_ 4 Middle/Junior higtheols

2 High schools
0 K-12 schools

5 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

6 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 76 65 141
K 61 59 120
1 36 46 82
2 41 40 81
3 39 42 81
4 51 50 101
5 42 46 88
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 346 348 694

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo

Page 3 of 28



5. Racial/ethnic composition of

the school:

5 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

5 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

87 % White
2 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during 82 - 2013 year: 5%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

19

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 16

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

35

(4) Total number of students in the schoo
of October 1

aS 688

(5) Total transferred students in row (3)
divided by total students in row (4)

0.051

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school4 %
25 Total number ELL
Number of non-English languages represented:.. 8
Specify non-English languages: Bosnian, Spanishugi, Twi, Chinese, Viethamese, Filipino, Arabic

8. Students eligible for free/reduced-priced meals:7 %

Total number students who qualify: __ 49

If this method is not an accurate estimate of #gnregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

The actual percentage of free-reduced is 7.12%ePK-5th grade students.

NBRS 2014
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9. Students receiving special education services: 9 %

65 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

5 Autism 2 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 1 Specific Learning Disability

0 Emotional Disturbance 3 Speech or Language Immeant

0 Hearing Impairment 0 Traumatic Brain Injury

2 Mental Retardation 2 Visual Impairment IncludBlgndness
2 Multiple Disabilities 2 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 22

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

17

Paraprofessionals 39

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 23:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 96% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Northeast Elementary School is one of nine elemmgrsizhools within the Ankeny School District.
Typically there are approximately 640 students kedcat Northeast each year. This year the cuienit
student enrollment is 553 students along with ldlsghool students for a total of 694 students. Sdhwol
is part of a rapidly growing suburban communityinich over 500 total new students moved into the
district for this school year. Recently the schaistrict made the move to two high schools alontipug-12
feeder systems as the total student populatiothéodistrict approaches 10,000.

The mission statement for the district is, "Anké&gymmunity Schools is unified in its commitment,
passion, and vision so every learner is prepareghceve a lifetime of personal success." This imisstate
describes our core purpose and what makes ouictdistinct. At Northeast we honor the same missio
statement by focusing on every learner each dayd@trict and school vision is one focused student
engagement and accountability, pushing studentsaith their potential and preparing them for beyond
their K-12 education, and providing for individuadd and challenging programming. We specificalbkse
out educators that are of high quality and focumedtudent learning while integrating technologi}.oA
our school leaders, including our principal, areused on continuous improvement for themselvedtand
students we serve.

Recently in November of 2013, Northeast Elemen&atyool was one of 6 schools in the state of lowaeto
recognized for a "Breaking Barriers Award." Our@eghwas recognized specifically in the area of dramn
improvements in the proficiency of students witlP¥ In lowa on average, only 32.31% of students wi
IEP’s are proficient in reading and math or 67%4dhbrt of the state expectations. At Northeast, ou
students with IEP’s are averaging 75.86% profiggegnaeading and math. To break that down, 72.4166 a
proficient in reading and 79.31% are proficieniriath. You will not see these figures within theadat
presented for his application as the number ofdttilents served does not constitute a subgroug\resw
our school staff and parents are very proud ofdtiard.

The Northeast Elementary School neighborhood isnaage up of many young professional families. The
support for the school is tremendous as demondtateéhe number of parent volunteers, visitors, amd
active PTO(Parent Teacher Organization). Many ofpauents find time to come into our classrooms to
support the teachers and to work with studentsippart their academic learning. Our overall student
percentage of free/reduced priced meals is 7 perdémile this number is low by most school compans,

it is similar to the rest of our school districhd number of students with Individualized Educattans is

9 percent of our student population.

Over the last six years we have worked very hardesdting the high expectations of our parents and
community while keeping the individual learner diinces of our students in mind. Our teachers and
school leaders have worked to ensure that all stadee receiving intentional and targeted insipactAll
of our schools have been part of an extensive igdous curriculum review over the past 6 yeara/elin
which all five core areas at the elementary levelenreviewed, new curriculum were written and new
materials were adopted. We worked very hard toémeint the new curriculum and materials with figelit
and consistency among our classrooms.

As part of the curriculum review process we idéatifneeded professional learning opportunities\teate
responsive to teachers and staff needs. We hausddmn the implementation of professional learning
communities, building curricular and content araakground, formative assessments, analyzing daa, t
integration of technology tools and applicationg] differentiation to meet learner needs. As teexchere
engaged in this learning two areas of addition@rast evolved. The first area that we wanteddamlenore
about and increase our effectiveness with wasdratba of student interventions. We were all awére
students who were in need of additional learningoofunities. We established a student assistaace te
which will be explained in more detail later ingtd@pplication.
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As our teachers were learning their new curricuéurd learning more about the importance of teacher
collaboration, we had several teachers who expilesmsénterest in co-teaching to support students,
particularly special education students. Over #s¢ few years we have had teachers, special edoeatd
general education, working together co-teachingufmport students with IEP's in the area of math and
reading in 4th and 5th grade. We believe the cokieg along with all of the learning opportunitiess
resulted in our recent data and acknowledgemetti@part of the lowa Department of Education.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a.) In lowa the common standardized assessmereeasthe lowa Tests of Basic Skills/lowa Assesssent
Proficiency in the state has been achieving ati€tk percentile or higher on these ITBS and mocenty
our state has started to look at standard scotegwihe new updated lowa Assessments. The standard
scores that are used to determine a student'svachéat level for the midyear assessment for thiadig in
reading are 170 for proficient, >208 for advandeat. fourth grade reading, the standard score fofigient

is 185, >230 for advanced. The standard scorertdicpency in fifth grade reading is 198, >247 for
advanced. The standard scores that are used tontletea students' achievement level for the midyear
assessment for third grade mathematics are 148 ddicient, >197 for advanced. The fourth gradedéad
score for proficiency in math is 185, >216 for agsd. The standard score for proficiency in fiftadg

math is 197, >235 for advanced.

When looking at 3rd graders scores from the lastyears in the area of math, our students havedco
very well. Each year we are examining a differaoug of students, but overall the student proficien
levels have increased from 89% proficient or highét008-2009 school year to 93% in the 2012-2013
school year. For the same students in the arezading, scores have ranged from 85% of the stutheirg
proficient in the 2008-2009 school year to 86% begiroficient in the 2012-2013 school year with kingh
year coming in 2011-2012 when 95% of the studeet®wproficient (all students tested).

When looking at 4th graders scores over the pastyfiear we have also seen an increase in student
proficiency in math. Overall the student proficigrievels have increased from 90% proficient or kigin
2008-2009 to 94% during the 2012-2013 school yearthe same students in the area of reading, score
have ranged from 92% to 95% during the 2012-20h8dlcyear.

When looking at 5th graders scores over the pastyf@ars we have seen good to steady scores ar¢he
of math. Student proficiency levels have been gk bs 97% proficient to the low of 93 percent dgitime
2009-2010 school year. In reading the lowest scome® in the 2009-2010 school year with 83% of the
students being proficient to a high of 96% durimg 2010-2011 school year.

b.) Overall our 3rd, 4th, and 5th grade scoresih Imath and reading have slowly improved in teofrthe
number of students proficient. We feel the biggettbration within our data is with the performanteur
students on Individualized Education Plans. In Nioler of 2013 our school was recognized by the lowa
Department of Education for outstanding performanfagur students with IEP’s, although our number of
students with IEP’s does not constitute a subgfouptate reporting purposes. In lowa on averaghy, o
32.31% of students with IEP’s are proficient indieg and math or 67% fall short of the state exgiems.
At Northeast, our students with IEP’s are averagibg@6% proficiency in reading and math. To brewek t
down, 72.41% are proficient in reading and 79.31&opaoficient in math.

In 2008 we implemented a new math curriculum and math materials (Everyday Math). This was
significant new learning for our teachers anddr@ased the rigor within our 3rd-5th grade matkrirggion.
While the students at Northeast have traditionsdlgred high on our state ITBS/lowa Assessmentsligve
see increased scores for many students. When youies the data further to look at match-cohort gsou
in most cases our scores have steadily increasstd@ents transition through our school. Our new
curriculum was aligned with NCTM standards anchattime the rough draft of the lowa Core. Instrcti
includes a spiral in which students are exposeawihtepts several times throughout the school year
allowing for different students to attain proficegrwith their learning at different times.

In 2009-2010 school year we also implemented aneewing/language arts curriculum along with new
consistent reading materials district and buildide. This was, again, new learning and required
professional development within our building toiststeachers in the implementation. During the fast
years of this implementation, student scores dieadireased in from 89 percent of the studentsigiemt
in 4th grade during the 2009-2010 school year & @Boficient during the 2012-2013 school year.tim 5
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grade during these same years proficiency scorasiisen from 83% proficient in 2009-2010 schoadiye
to 93% proficient during the 2012-2013 school yd&is is a significant increase.

We feel the biggest cause of our improved studerfopmance for all students is that we are holdilhg
students accountable for the same expectationarilegs of the demographics of the students we are
serving we are supporting, and providing intenamgiso that students can be more successful. We hav
implemented co-teaching within our general educatiassrooms in which our special education teaisher
pushing into the classroom to support the studéetswork with. We are also replicating this novihwour
gifted teacher to better meet the needs of ourdsigachieving students as well.

2. Using Assessment Results:

The staff at Northeast Elementary uses a variegseéssment data to analyze and improve student
performance. lowa Assessments and district-wideirddtared assessments, such as the district math
interims, basal assessments, and literacy benchmsadssments, are used to look for patterns amditiod
growth or areas we need to focus on as a stafsd tata are used to set building goals. After klingj

goal has been determined, staff development amdihggbegins with our Instructional Leadership Team
Wednesday morning late-starts are used for prafieaklearning, planning instruction based on prifgsal
learning, and looking at data to determine how meepaogressing towards our building goal. Teams of
teachers, or professional learning communitiegtereommon formative assessments to determine where
instruction needs to be focused to help studeatshriearning targets.

Annual we have held Goal Review or Data Meetingdatheast in which we provided extended release
time for our teachers to examine as a team thefdatacommon assessments within their grade/distric
This examination of student data has taken on rf@amys over the last five years, but the focus has
remained on how our students are responding tinstmuction. Teachers have access to an on-lirebdae
in which students assessments can be uploadedaieded either by student, classroom, grade level,
district. On multiple occasions we have createdllstiadéa cards for each student in our school atathed
the data cards to data walls in which the teacmerst determine where along a continuum of leartiieg
student is currently at.

As a result of PLC conversations and Data Meetitgggshers work together to determine which students
might need extra support or a General Educatiarention (GEI). The GEI team (also called the
NEATeam) supports teachers in looking at studeta, @hagnosing learning deficits, and creatingaapl
that works in the classroom to support studenterRsare a part of this process and meet withherado
determine the best path for students.

Twice each year, parents attend conferences tovesicéormation about students’ academic achievamen
The conference attendance rate for Northeast Elameis 99%. Parents are also informed of students’
academic success through emails, infinite campus(pgortal), and report cards that go home thirsesta
year.

Communication to the community of students’ acadeswhievement occurs through our districts
publication of the results that are shared with®cinool Improvement Advisory Committee which is mad
up of stakeholders from throughout the communityisitommittee also includes teachers, principald, a
district office personnel. As the data is shareddbmmittee works together to establish distrietlgdor the
next school year. The results are also sharedriDistrict's Annual Progress Report to parents and
community members and in the annual AYP submitetié lowa Department of Education.

3. Sharing Lessons Learned:

The staff and leadership of Northeast Elementaho8ichave had many opportunities to share knowledge
expertise and celebrations with multiple audiermes the last few school years. Most recently mesbé
our staff along with our principal have had the appnity to visit with teachers and leaders fronheaist
eighteen school/districts from across the statewé related to our recent Breaking Barriers avardhe
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lowa Department of Education. The award recognizesschool for the high levels of percent profitieh
our students with IEP’s.

Through visits to our school, phone conversatiansl, interviews we have shared our experiences droun
providing systemic interventions and co-teachingupport students with Individual Education Plans.
Schools have sent general education teachersaspédaication teachers, title reading teachersiocium
coordinators, and principals to observe our cohigggcin our 4th and 5th grade classrooms. We have
opened our classrooms to the other schools, ofteredto talk and discuss/debrief what they haveeoled
and shared schedules, examples, and beliefs onwanks and doesn't work well in supporting our most
struggling students. We know we still have morecaeld improve on and we have also learned from the
visiting schools. There is so much benefit to gettieachers out of their own classrooms to see athats
are doing.

In January our kindergarten teachers presentedrteahool board about their implementation of the
Common Core within their math instruction. They @éapent a great deal of time as a PLC developing
common assessments, collecting data, identifyindestt strengths/weaknesses, developed small
instructional groups all related to the Common Goxeectations to better meet student’s needs aral ha
greatly reduced their dependence on whole group matruction.

Over the past five years our student assistanoe &dortheast has evolved and has become a gy hi
functioning team of teacher leaders who help t@stpeachers in identifying the need to start
interventions for students, writing interventioaad developing progress monitoring tools to traakient
performance. On two different occasions the bugdinncipal has presented to other principals and
administration within the district on how the teaeveloped, what the focus of the team is, andJie
have implemented the interventions.

There are other numerous examples including masiis\ny other districts that have come to learruabo
our curriculum adoption process and the materigl$hawe adopted.

4. Engaging Families and Community:

At Northeast Elementary School is has been verynapt to communicate often with our families. Our
parents and community at large are very interastéte success or performance of our studentshand t

schools. The teachers at Northeast engage in pieat)communications with parents as most othartteis
would, through newsletters, emails, phone calleakmr communication and report cards. In additmthe
above mentioned forms of communication, the stalf@theast have additional expectations regarding
students that need additional assistance.

As part of our Northeast Assistance Team(NEATeamygss at Northeast, if a student is in need of an
intervention in a specific academic area or belrawe require our teachers to communicate with our
families about the need for the intervention, whatintervention will look like instructionally, drhow we
will monitor the intervention. This is typically de through a face to face meeting between the paneh
the teacher and possibly a NEATeam representatiieboth an ethical and professional responsjbiin
our part to communicate the academic standing ntudents to their parents.

As we started to implement co-teaching betweerspacial education teachers and our general edacatio
classrooms our special education teachers needmdarimunicate with our families about how the
instructional minutes of the IEP would be implenaehin the push-in model. This communication way ver
well received as many parents were relieved to kitnatvwe were working to keep their children in geh
education whenever possible. The data of our IE&esits has continued to improve.

As our district and school was going through theiculum review process and implementing new
curriculum and materials it was imperative thatals® involved our families in learning about whag w
would be teaching and the methods or strategiesshavould be using. Our new math curriculum and
materials required us to use a number of math ighgos that were to our students, teachers, ancciesdiye
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our families. We hosted several family math nighteshich we engaged the families in the new aldoni
and the math games associated with the new matetaiiculum. By providing these opportunitiesiga
increased the accountability on the part of ouchiess to actually implement what we said we weraglo
Our math data over the past 5 years has steadilyrshmprovement.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Over the past five years, Ankeny Community Schasetrizt has gone through an aggressive curriculum
review in the areas of math, language arts, scjemuksocial studies. Teams of teachers and adnaituiss
have reviewed the curriculum standards at eachedea@! to ensure all students are held to higal&ef
academic success.

In the area of mathematics, a review of core patandards was developed and implemented K-12.6At th
K-5 level, the program Everyday Math was adoptethasurriculum materials to support the power
standards. These materials ensure a spiralingcalum, so concepts are revisited over the courseyefar,
as well as over grade levels. At Northeast Elermgntaams of teachers create common formative
assessments to determine how students are perfpimielation to the power standards. Students mded
extra support meet in small groups. Students wiceexkthe power standards are offered activitigs tha
exceed grade level curriculum to extend learning.

For language arts curriculum review, teacher amdiaidtrator representatives met to determine a K-12
scope and sequence of necessary skills studentd weed to obtain to be college and career reattheA
K-5 level, materials were adopted to support ardge curriculum which includes major components of
scientifically based reading research: vocabulemynprehension, fluency, word study, phonemic anesen
and phonics. To support research based instrutfwaetices in literacy, staff was trained on thrategies
of non-fiction read-alouds, explaining word readtals, and choosing quality non-fiction texts.

A curriculum team met in the area of science, wiiidlowed a similar process to the language arts an
mathematics curriculum review teams. At the K-Eelethe National Geographic series was adoptedas c
materials to support the scientific inquiry processwell as content power standards in the arsaiefce.
These curriculum materials include non-fictionritieire to support the inquiry process as well asskill of
reading in the content area of science.

The social studies curriculum review team workecetalign social studies standards at the K-5 level
Representatives from TCi, a K-12 publishing compangt several times with the social studies culuitu
review team. Teacher representatives from TCi danmeodel lessons in Ankeny elementary classrooms at
various grade levels. These lessons were obsegteelsocial studies curriculum review team as asl!
other administrators and teachers in the dist#itthe K-5 level, TCi materials were adopted whstipport

the K-5 scope and sequence of skills determinetthdgocial studies curriculum review team.

At the elementary level within our school distnet offer a schedule that provides students witloswpe to
five additional curricular areas. Technology (ord¥éLibrary), Visual Art, Physical Education, Gurdze
(School Counseling), and Vocal Music. Each curdcarea is offered to K-5 students once a week. In
addition all of our 5th grade students have theodpity to participate in Instrumental Music (BanBoth
small instructional groups and large group are iplexV.

All of these curricular areas are staffed with ified teachers with specific expertise and ceifion in the
curriculum area. Teams of teachers and Administsdtave met during the past few years to reviewsee
and expand the curriculum within each of thesesar8tate and national standards were examined along
with additional input from state or national remetative organizations. All of the curriculum areffer a
plan for acceleration and a plan for interventiomgeded. Also in most cases update materials bese
purchased and implemented across Northeast Eleryiemtd the district.

Each of these curriculum areas also meet with cbaéke teams weekly as their PLC and once a month
they meet as K-12 teams to ensure adherence tenvdtirriculum, examine student data from formative
assessments, and plan for future curricular chafignes K-12 focus also ensures that we are coritinua
thinking about possible college and career prejmardbat is needed for students who may pursuescaie
any of these fields.
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Northeast Elementary also provides support forstutients through our Ankeny Extended Learning
Program(AELP/Gifted & Talented), our English as @etLanguage Services, Targeted Reading Program,
Special Education, and having a full-time Instrocél Coach available to assist teachers in thainlag

and growth as educators. Again all of these staffivers are fully certified teachers with special
certification in the areas they support.

2. Reading/English:

Northeast Elementary School’s reading curriculuinased on the Ankeny Community School District’s
power standards in the area of literacy. A stritttexence to newly adopted curriculum materials was
implemented the first year of the new curriculuntenials adoption. The purpose for this was to help
teachers become familiar with the components oht#we materials to determine which pieces were most
valuable for students. The use of data from thestemals was found beneficial at many grade leweils
some grade levels adapting their own assessmdatttobest meet the needs of their students.

Students acquire foundational reading skills thropgonemic awareness and phonics instruction. Rgadi
materials are matched to students’ developmentieStudents meet in small groups with the classro
teacher. If the student is not meeting with theslaom teacher, they are engaged in developmentally
appropriate independent or partner work, whichudek practice in reading, writing, and working with
words. Through the use of data, classroom teactnerable to differentiate this instruction basedwment
readiness.

A common assessment is given to students who aredd of extra support in the area of reading (the
Benchmarking Assessment Kit, Fountas and Pinri&ilidents who meet district-set criteria qualify éatra
support in Targeted Reading. Students who quadifyrirgeted Reading meet for 20-30 minutes a d#y wi
the Targeted Reading teacher, with addition classrimstruction. These students are monitored chyefu
determine growth and areas to focus instruction.

Students who qualify for Targeted Reading are plaoed on a General Education Intervention PlanhWi
this, the classroom teacher works with the TargBeaiding teacher to monitor student growth, graph
student data, and create a classroom interverditarget specific areas of literacy learning. Plares
developed along with the NEATeam, a group of gladel teachers and support staff. The NEATeam
offers teachers ideas on research-based intermsniiays to collect data, and matching these tarticplar
student’s needs. The NEATeam also works with teadioeprovide instructional practices and resoufoes
students who have already reached grade level &tjmats in literacy.

3. Mathematics:

Northeast Elementary School’'s mathematics currioulibased on the Ankeny Community School
District's power standards in the area of mathersat strict adherence to newly adopted curriculum
materials was implemented the first year of the namwiculum materials adoption. The purpose fos thias
to help teachers become familiar with the companehthe new materials to determine which piecagwe
most valuable for students. The use of data frasdimaterials was found beneficial at many grackdde
with some grade levels adapting their own assedstimels to best meet the needs of their students.

Students acquire foundational mathematic skillseugh mental math routines, whole group instruction,
small group instruction, and partner and indepehd®rk and phonics instruction which are matcleed t
students’ developmental needs. Students meet ith groaps with the classroom teacher. If the stliden
not meeting with the classroom teacher, they agaged in developmentally appropriate independent or
partner work, which includes practice in problertvew, fact fluency, algebraic thinking, using dasad
measurement. Through the use of data, classroarhdesaare able to differentiate this instructioedzhon
student readiness.
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Based on lowa Assessment Data from the previous tfealnstructional Leadership Team (ILT)
determined that while many students scored in thegent area for mathematics, several studerdsdt
make a year’s growth. The ILT determined an areattff learning would be math differentiation. ©vee
course of the year, staff has learned about incatipg math journaling, the eight Mathematical Ficas
from the lowa Core, and problem solving as an aggitdo math learning. Each grade level focusedhein t
particular area of need to set team goals, PLQilegrand topics for their grade level professional
development. For example, first grade focused amlag about diagnostic assessments to determéne th
nature of students’ mathematical skills and areagaw. Based on their new information, they creéate
small group and independent tasks to meet spe@#ds of students.

4. Additional Curriculum Area:

One ideal aspect of our curriculum at Northeastirigletary, as well as with Ankeny Community Schoisls,
the integration of literacy themes within scieno#si The National Geographic materials providesled
readers within science units so all students caasscscience content, regardless of reading leggelg the
inquiry process, students are able to ask questioddind information through print or online tekiot only
does this support students acquisition of foundatititeracy skills such as asking and answeringstjans,
finding main ideas and details, and reading mutge#nres of text to gain meaning, but studentslace
practicing 21st Century skills as outlined in tbeva Core.

Through the science inquiry process, teachersdiatfents to learn collaboration, writing, and pnégon
skills. Many teachers incorporate technology oftias a way to present, allowing students to try toals
that they can then teach to other classmates. dibecg units provide both hands-on experienceseisas/
presenting conceptual information in print-basetfa These are real world problem solving skilkst th
students will use throughout their lives.

Using the inquiry process to support literacy l@agrin science has supported the school’'s anddistr
mission statement of ensuring that all studentgegeha lifetime of personal success. Students kile of
decoding, comprehension, writing, and synthesimngrocess new information and formulate answers to
their own questions. Practicing the skills of cbhteation, synthesizing learning, and presentingthers are
all skills students will need in the 21st Century.

5. Instructional Methods:

Northeast Elementary provides differentiated ingtamn through multiple methods. Each grade level
collects formative data to determine what studkntsv and are able to do in relation to Ankeny
Community School’s benchmarks and power stand&asexample, in kindergarten, teachers observe
students’ performance towards power standards. Tikeyhis information to guide small group instiwict
If students are not meeting in a small group withteacher, they are engaged in an independenityacti
game. The activities and games relate to powedatds or early numeration skills. Students areretfe
activities that relate to their specific learningats. Students may work on iPads or the classraonpater
to support these skills.

Students who have met the power standards for ghedte level have many opportunities to extend thei
learning, based on their needs. School scheduteadimsted so students needing grade level actietera
can attend math classes in the next grade levadeSts who have met criteria for Ankeny’s Extended
Learning Program may meet with the AELP teacher small group within the classroom, or have extdnde
learning time outside of the classroom with a sgalup of students.

Students who need extra support in the curriculermebt from either pull-out or push-in models of
instruction. The special education teacher andsabasn teacher work together to plan lessons forevho
group and small group instruction that best mddeatners’ needs. Co-teaching between the special
education teacher and general education teachdtk and 5th grades in the areas of math and rgduwdis
taken place for approximately 4 years.
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Students may also work with the Literacy Leaddantprove specific literacy skills. The Literacy Lesad
works with the classroom teacher to collect andestdata, plan for instruction, and share skillsstuglent
is working on. This helps the student to make cotioes to the classroom and home.

6. Professional Development:

Professional Development at Northeast Elementaginbavith looking at student data to determine the
needs of the staff. For example, this past yeal$ieuctional Leadership Team (ILT) looked at s
data from lowa Assessment results, as well ascatedles from data meetings in which groups of teexhe
examined student data and reflected on the findifigsn this data, the ILT determined differentiatio
math would be the primary focus for building praiesal development. In order to focus in on thEdo
more, individual grade level teams also set goss Brofessional Learning Community (PLC). Almost
every grade level chose to focus on math diffeatiot.

The ILT spent time learning about differentiatiodanath concepts throughout the year, which was the
shared with K-5 teams and supporting teachers. ach also received a half day of learning and
collaboration. Most teams chose to focus on mdthrdntiation, but each team focused on an areaftie
they needed to learn more about. For example,itfteigarten team wanted to learn about differerytswa
differentiate independent practice stations whikytmet with small groups. The team read a chdymsr a
book, worked to put differentiated stations in plaand even shared the work they had done witbaheol
board. The first grade team wanted to learn mooaiiadhagnostic assessments to better learn about
students’ needs. They read a chapter from a beakpéd how to give diagnostic assessments, and put
learning activities into place that supported sfiestudents’ needs. The fourth grade team waséated in
creating common formative assessments and leamedduse the KUD Process (Know, Understand, Do)
to determine common learning criteria for studevitich helped them to create common formative
assessments to guide their instruction. Each aktlaetivities supports the building goal of helpstgdents
grow one academic year and has supported teachrairig in the area of math differentiation.

7. School Leadership

Over the past six years the principal at North&testnentary School has worked to create a cultude an
belief that all students can and will learn. Inp@& to our district mission statement, "...so gvVearner is
prepared to achieve a lifetime of personal suctesshave been committed to continuous learninghen
part of our teachers and staff to ensure that wergreting students needs. The principal's leagestyie is
one of collaborative decision making working clgseith the buildings Instructional Leadership Team
(ILT). Teachers complete applications to be a phtie ILT. The ILT which includes grade level
representatives, instructional coach, targetedseseacher, and the building principal is theicletfor
which we keep the focus on improving instructiorabfstaff. Gone are the days in which a teacher
leadership team was organized for the principabtmmunicate out management related information that
teacher representatives would then take back totdecher teams. The Instructional Leadership Tisam
entirely focused on developing, leading, and priogjgprofessional learning opportunities for thefstBhe
principal may provide some of the vision at timmst, it often takes the direction of the leadergbgm.

The principal's biggest role over the last few gd@as been to keep the focus on student learnchg an
maintain that we can have high expectations for Atudents. Developing and seeking out teacher teade
for the ILT is also one of the main responsibisitigf the building principal. Through the ILT we Wwdo
develop and expand the knowledge of the teachdelearound research based instructional strategies
working with the adult learner, and providing respge professional development differentiated éaccher
needs. The ILT members take the lead in modeliagdbus of professional learning communities anceha
opened their classrooms to each other so that wgrcav and improve our own practices. We examine
student data and teacher feedback to determinestep4 in learning.

At all times at Northeast it has been about whatstudents need. This culture takes time and hay ma
hurdles such as knowledge, experience, and scleedMieare a more responsive effective staff tobaw t
we were before, but we are still on the journey.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grad¢. 3
Publisher: lowa Testing

Test: ITBS/IA Assessment Math
Edition/Publication Year: 2001

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Advanceq 93 93 91 93 89

% Advanced 40 48 38 33 25
Number of students tested 97 81 102 94 100
Percent of total students tested 100 100 100 100 0 10
Number of students tested witt0 6 1
alternative assessment

% of students tested with 0 7 1

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
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Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 93 91 91 92 89
% Advanced 40 46 38 34 26
Number of students tested 87 70 92 88 91

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The non-qualifying subgroups boxes were checkemiasubgroups were less than 10% of the

enrollment.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher: lowa Testing

Test: ITBS/IA Assessment Math
Edition/Publication Year: 2001

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Advanced 94 95 96 88 90

% Advanced 48 51 47 36 47
Number of students tested 82 104 96 107 111
Percent of total students tested 100 100 100 100 0 10
Number of students tested witht 0
alternative assessment

% of students tested with 5 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 93 95 96 87 90
% Advanced 47 52 49 38 46
Number of students tested 68 94 89 94 109

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: In the 2012-2013 results, we had four students igheived alternative assessment due to the
nature of their disabilities and as required tgralivith their IEP's. This resulted in 4.8% of otudents
receiving alternative assessment.

The non-qualifying subgroups boxes were checkamliasubgroups were less than 10% of the enroliment.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5
Publisher: lowa Testing

Test: ITBS/IA Assessment Math
Edition/Publication Year: 2001

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Advanced 94 97 93 93 96

% Advanced 56 60 44 51 41
Number of students tested 107 94 110 111 105
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0
alternative assessment

% of students tested with 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 97 93 93 96
% Advanced 54 63 45 50 42
Number of students tested 96 88 98 107 100

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The non-qualifying subgroups boxes were checkamiasubgroups were less than 10% of the

enrollment.

Page 22 of 28



STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grad¢. 3
Publisher: lowa Testing

Test: ITBS/IA Assessment Reading
Edition/Publication Year: 2001

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Advanced 86 95 86 90 85

% Advanced 28 32 28 26 21
Number of students tested 96 81 102 94 100
Percent of total students testgd 99 100 100 100 100
Number of students tested withD 1
alternative assessment

% of students tested with 0 1

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 88 96 86 92 85
% Advanced 29 31 28 26 21
Number of students tested 86 70 92 88 91

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The non-qualifying subgroups boxes were checkamiasubgroups were less than 10% of the

enrollment.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher: lowa Testing

Test: ITBS/IA Assessment Reading
Edition/Publication Year: 2001

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Advanced 95 90 96 89 92

% Advanced 32 35 37 27 40
Number of students tested 82 104 96 107 111
Percent of total students tested 100 100 100 100 0 10
Number of students tested witht 0
alternative assessment

% of students tested with 5 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 89 97 89 92
% Advanced 31 35 38 29 39
Number of students tested 68 94 89 94 109

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: In the 2012-2013 results, we had four students igheived alternative assessment due to the
nature of their disabilities and as required tgralivith their IEP's. This resulted in 4.8% of otudents
receiving alternative assessment.

The non-qualifying subgroups boxes were checkamliasubgroups were less than 10% of the enroliment.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher: lowa Testing

Test: ITBS/IA Assessment Reading
Edition/Publication Year: 2001

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Advanced 93 93 96 83 92

% Advanced 44 28 28 28 23
Number of students tested 106 94 110 111 105
Percent of total students testgd 99 100 100 100 100
Number of students tested withD 0
alternative assessment

% of students tested with 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

% Advanced

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Advanced

% Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 94 93 97 83 92
% Advanced 44 28 30 28 24
Number of students tested 95 87 98 107 100

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES: The non-qualifying subgroups boxes were checkamiasubgroups were less than 10% of the

enrollment.
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